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AfL
The school acknowledges that AfL is a powerful way of raising pupils’ achievement. It is based on the principle that pupils will improve most if they and their teachers have a clear understanding of:
Where pupils are in their learning, where they need to go next and how best to get there.
The explicit aims of this Policy are to clarify areas of good practice within AfL which relate to:

1) Sharing Learning Objectives and Learning Outcomes

2) Peer and self assessment

3) Providing Feedback

4) Reviewing and reflecting on assessment

For key characteristics in good practice in Assessment for Learning see Appendix 1. It is good practice for staff to ‘traffic-light which of the teaching strategies they carry out on a regular basis.

1) Sharing Learning Objectives and Learning Outcomes
Fundamental to AfL is sharing learning objectives with pupils. This helps them recognise what they are trying to learn and why. All other aspects of AfL relate to this. The learning objectives and Learning outcomes should be the bench-mark for the teacher’s written and oral feedback. They should be shared and made clear to pupils in advance of attempting the task.

A learning objective must be set for every lesson, including cover lessons. Where possible, vocabulary from the success criteria should be included. 

Examples of good practice.
	Differentiated
	Question

	Explain what fertilisers, pesticides and herbicides are (all)

Explain how external factors such as fertilisers and pesticides can affect energy transfer in Food chains (some)

	How do I demonstrate Insight into character?

	
	What is a work-place stressor?

Do work-place stressors affect our health?

	
	What is the poet’s message and theme in Love after love?

	Success Criteria

	Marriage in Sikhism: Q1. Can you identify and explain what happens during a marriage ceremony?

A level 4 answer will     Identify what happens during a wedding ceremony.

A level 5 answer will     Identify what happens during a ceremony an begin to explain these events in a    

                                      simple account

A level 6 answer will     Identify what happens during a ceremony and begin to explain these events using 

                                      More than one source. The symbolism and religious importance will be explained in 

                                      a thorough account.




Learning objectives can be categorised into different types, and common stems can be used to share them with pupils, for example:
· know that……
· understand how/why…….
· develop / be able to……..
· develop / be aware of……..
· explore and refine strategies for……..
Helping pupils understand the standards they are aiming for
Pupils’ progress is accelerated when they are clear about the success criteria for the intended outcomes and are able to judge the quality of their work and how to improve it

Learners need to be clear about exactly what they have to achieve in order to progress. They should have access to the criteria that will be used to judge this, and be shown examples or models where other learners have been successful. Pupils need to understand what counts as ‘good work’. This requires teachers having a good understanding of progression of the key concepts and skills in their subject.
Pupils need:
• To be shown ‘what a good one, or what work at different levels looks like’;
• To be told why work is considered to be at a specific level and what specific features contributed to that judgement;

• To be given some suggestions about what to do, or to include, in order to reach a similar standard;

• To be told what they need to do to reach the next stage in their learning.

• Poor examples of work may also be used in order to show how work could be improved

Wherever possible have task specific criteria and do an activity with it. (dumb it down or pick out key words)

The following are some ways in which this can be achieved:

• Modelling is particularly useful for introducing a new skill, procedure or convention.
• Showing and discussing good examples and bad examples is useful for a wide range of products, such as artefacts, texts, written designs, diagrams and new behaviours;

• Teacher-led discussion against criteria is useful for judging a piece of work and demonstrating how some aspects match the criteria and some do not. 
Explaining mark schemes and level ladders to pupils can also help here;
2) Peer and self-assessment
Classroom dialogue (whole class, group or paired discussion) is at the heart of good AfL as it enables pupils to develop their thinking and to learn from each other

Whenever possible, students should be encouraged to participate in the process of evaluating their own work.
Peer and self-assessment are much more than simply marking their own or each other’s work It also adds a valuable dimension to learning: the opportunity to talk, discuss, explain and challenge each other enables pupils to achieve more than they can unaided. Self-assessment promotes independent learning, helping pupils to take increasing responsibility for their own progress. The development of peer and self assessment takes planning, time, patience and commitment.
 In the beginning the pupils may need to have the process modelled for them. It is useful to have examples of work that demonstrate the intended learning outcomes, produced either by previous pupils or by yourself. These can then be discussed with the whole class, preferably on OHT or a whiteboard, so that you can model the approach before expecting pupils to assess either each other’s or their own work. Having demonstrated the process with an anonymous piece of work, the students can then begin to assess each other’s work

Good examples of self and peer assessment may include:

• mark, moderate and review each others test papers;

• review their performance against the test’s criteria and set personal targets;

• devise future test questions and the accompanying mark schemes;

• discuss what level descriptions or GCSE grade criteria mean in practice.
Feedback needs to scaffold learning and engage pupils in a dialogue about their work rather than allow them to make comparisons with other pupils.
3) Teacher Feedback
Formative comments: 

Students need to know: 

· what they have done well

· what they need to do to improve

· how to make that improvement

The teacher provides feedback, which leads to pupils recognising their next steps and how to take them. Feedback should be about the qualities of the work with specific advice on what needs to be done in order to improve. It is to be detailed and informative on a selective basis rather than cursory surface marking on all pupils for every piece of work. Pupils need to be given the time to act on advice and make decisions about their work, rather than being the passive recipients of teachers’ judgements;

Evaluation of work should be carried out so as to enable students of all abilities to receive positive feedback, whilst ensuring that each develops an awareness of the standard of work that is expected of them. It is impractical to mark all pieces of work in detail but each piece should receive some form of recognition, with some being closely marked and assessed, where possible, against set criteria. Work not responded to in detailed written feedback is responded to in a variety of other ways, e.g. through peer and self assessment, lighter touch marking and oral feedback to groups or individuals.
	During each half term* or as part of a discrete  module of study a major piece of work should be graded in accordance to the grading structure of the Key Stage 4 or 5 course of study; for Key Stage 3 grades awarded should be in line with National Curriculum Levels.  In addition during each half term/discrete module, at the very least, one substantive piece of work should receive diagnostic/Formative marking. 


* For the majority of departments. See Appendix 2
Feedback should be frequent, and it should give information to students, teachers and parents on how far the student has achieved the aims of pieces of class work and homework. Marking should inform us if our teaching methods are successful, and therefore inform teachers’ lesson planning. Marking gives teachers a record that can inform discussion when reporting back to parents e.g. at parents’ evenings. It also alerts teachers and parents to any changes in a student’s performance.

It is intended that the bulk of work set will be marked in a diagnostic/formative style – offering feed back and comment to the student on how to further improve their work.  The comments should be closely tied to the specific targets for a given piece of work, be they cross-school issues such as literacy or Numeracy, or subject specific.

The quality of feedback is a key feature in formative assessment. Giving specific comments on errors and suggestions for strategies to improve has as great an effect on performance as prior attainment. Some pointers to successful feedback are:

· Relate the feedback to the task itself.

· Concentrate on specific errors and poor strategy.

· Give suggestions about how to improve.

· Design feedback so that it stimulates a thoughtful response, picking up the original learning.

· Comment on progress rather than absolute levels of performance.

· Following tests, give feedback before providing the answers.

· Feedback is more successful in situations requiring higher-order thinking.

· Feedback should help the learner realise that success is due to specific factors e.g. effort rather than stable, general factors e.g. ability.
Examples of diagnostic marking comments are included in Appendix 3
4)  Reviewing and reflecting on assessment

Assessment of learning, or summative assessment, tends to be carried out periodically, e.g. at the end of a unit or term, year or key stage. The teacher undertakes this kind of assessment to judge how well a pupil is performing.
Level of Attainment

In the case of all National Curriculum subjects, departments should devise methods for assessing students' achievement against published criteria. These assessment levels or statements will arise from formal procedures together with the 'professional judgement' of staff. Departments must ensure that such judgements are informed by periodic moderation exercises and should compile a portfolio of exemplar material to assist with this process including examination board and QCA sample materials. Some departments may use standard tests instead of a portfolio.
The level of attainment should be assessed in terms of:

· At KS3 using level descriptors where appropriate.

· At KS4 using GCSE criteria where appropriate.

· At post-16 using AS/A/GNVQ/Key Skills criteria where appropriate.

Performance Data

The Deputy Headteacher is responsible for collating the results of all public examinations and producing analysis for governors and subsequent publication. Following the publication of results, the Deputy Headteacher produces analyses for each department including a variety of comparative data. Heads of department will submit a written report which forms the basis of an interview conducted with the Deputy Headteacher and Headteacher. Heads of Year and Heads of Department will use Key Stage 2/3/4 data to monitor year groups in order to identify students causing concern through under-achievement. 
Recording

The primary bank for storage of data will be the teachers' mark book. Departments should use a standardised format for the storage of information, which will allow for easy transfer between staff. Records kept by the individual teacher will include:

	Essential
	Desirable

	· Attendance (including lateness)

· Teacher assessment of work 

· An indication of work not done

· Marks resulting from tests and examinations

· National Curriculum assessment (as appropriate)

· An indication of Special Educational Needs
	· Target grade/level

· Merits

· Referrals

· Detentions


At all times the principle regarding record keeping is that it should be simple to maintain and form a useful basis for improving the teaching and learning processes. The system should be capable of effective operation in the time, which the department is prepared to devote to it. 
Quality Control
Approaches to providing feedback and its quality must remain consistent across departments. The following approaches will be used to ensure a high standard of AfL is the norm across all departments.

SLT link

More consistent ‘drop-ins’ to lessons: all members of staff in order to share, highlight good practice, be encouraging and be supportive.

Book/Assessment reviews, including interviews with students (formal) (This is part of the Department review programme).
The HOD or a designated member of that department is to monitor random samples of books/assessment booklets once a term. (HOD to oversee this process, to feedback in Dept meeting)
Examples of good practice are on display in the staff quiet room, on shared staff area on intranet.

Appendix 1   Key characteristics of  assessment for learning

	Key characteristics of

assessment for learning
	Teaching strategies

	Sharing learning objectives

with pupils
	• share learning objectives at the beginning of

the lesson and, where appropriate, during the

lesson, in language that pupils can understand

• use these objectives as the basis for

questioning and feedback during plenaries

• evaluate this feedback in relation to

achievement of the learning objectives to

inform the next stages of planning

	Helping pupils to know and

recognise the standards

they are aiming for.
Have examples of differentiated Learning outcomes.
	show pupils work that has met criteria with

explanations of why

• give pupils clear success criteria and then

relate them to the learning objectives

• model what it should look like, for example

exemplify good writing on the board

• ensure that there are clear shared expectations

about the presentation of work

• provide displays of pupils’ work which show

work in progress as well as finished product

	Involving pupils in peer and

self-assessment
	• give pupils clear opportunities to talk about

what they have learned and what they have

found difficult, using the learning objectives as

a focus

• encourage pupils to work/discuss together,

focusing on how to improve

• ask pupils to explain their thinking: ‘How did

you get that answer?’

• give time for pupils to reflect upon their

learning

• identify with pupils the next steps in learning

	Providing feedback that

leads pupils to recognising

their next steps and how to

take them
	value oral as well as written feedback

• ensure feedback is constructive as well as

positive, identifying what the pupil has done

well, what needs to be done to improve and

how to do it

• identify the next steps for groups and

individuals as appropriate

	Promoting confidence that

every pupil can improve
	identify small steps to enable pupils to see

their progress, thus building confidence and

self-esteem

• encourage pupils to explain their thinking and

reasoning within a secure classroom ethos

	Involving both teacher and

pupil in reviewing and

reflecting on assessment

information
	reflect with pupils on their work, for example

through a storyboard of steps taken during an

investigation

• choose appropriate tasks to provide quality

information (with emphasis on process, not

just the correct answer)

• provide time for pupils to reflect on what they

have learned and understood, and to identify

where they still have difficulties

• adjust planning, evaluate effectiveness of task,

resources, etc. as a result of assessment


Appendix 2: Frequency of Marking (As a minimum)
	Department
	KS3
	KS4
	KS5
	Areas of good Practice

	Maths
	Half- termly levelled tests with feedback
Targets set after tests
	Half- termly levelled tests with feedback

Targets set after tests. Year 11 Mock analysis sheet leading to areas of strength and weaknesses

	Topic Assessments marked in class or by the teacher to generate targets to discuss and review.
	Test yourself. End of topic self assessment sheets.
End ot unit tests at KS3 generate a level

	English
	Every piece of work
	Every piece of work
	Every piece of work
	“Every piece of work deserves a comment, including homework”

Level ladders/criteria given to all pupils

Marking guidelines followed consistently across department. Displays of exemplar work/criteria etc.

	
	Regular peer assessment of first drafts

Formative and Summative comments and grades and assessments

Formative and Summative comments on books

The Department mark in green pen and follow the literacy marking policy

Self/Teacher assessments

Tip sheets for  assessments

Oral assessments
	

	Science
	Topics levelled at the end of each topic
	End of module tests give specific grades
	Coursework grades are given from marking criteria
	Case Study checklist (peer assessment) used by some teachers at GSCE.
Coursework checklists

	Humanities
	Students do a leveled assessment each half term. Marking also takes place on a more regular basis to check homework and classwork.
	Students do a graded test each half term. Marking also takes place on a more regular basis to check homework and classwork.
 
	Students complete an assessed piece of work every 2-3 weeks
	Assessment sheets, Level descriptors, self and peer assessment, set targets, Independent assessment.
Geography What level am I? sheet.

KS5 marking (History)

	Exp Arts: Art
	3 assessed units per year
	Every piece of work is commented on 
Two units of work are formally assessed using the coursework criteria.
	Work is marked at least every half term
	KS3 Assessment booklets

KS4 feedback

	Exp Arts: Drama
	4 assessed units in Year 7
6 assessed units in Year 8/9
	4-5 GCSE grades every half term
	
	Assessment criteria clearly evident in all units of work

Support/challenge/reflect/enquire peer assessment cards
Assessment booklets

	Exp Arts: Music
	6 assessed units in Year 7/8, 5 in Year 9
	6 assessed units in Year 10/11.
	Practice run and marking completed for each project.
(3 projects)
	Assessment criteria for every single project
Assessment booklets

Peer marking sheets

	MFL
	Every half term
	Every half term
	Every half term
	Student MFL Level sheets and Assessment sheets
Stickers

Self assessment sheet

	ICT
	Every half term including self evaluations
	Every half term including peer evaluations for Year 10 and end of Unit tests for Year 11
	
	Electronic Marking
VLE

	PE
	Every 5 weeks. Students will gain a level for a specific activity
	Core GCSE PE. Every homework is given feedback. End of Unit Test every half term.
Traffic lighting practical at the end of each activity.Year 11 Target setting. Every half term.
	Every homework is given feedback.
	KS3 Student friendly level ladders.
KS4 Traffic Light system

BTEC every assignment is AfL based.
Year 10. Target setting at the start of each unit. Evaluation at the end of unit.

	RE
	Half term assessment
	Half term peer marking
	Every half term
	KS3 Target Sheet
Where have I met the level? sheet

	Technology
	Every 10 weeks
	After each topic or main area
	N/A
	


Appendix 3: Examples of Good Practice Diagnostic/Formative  Marking

Written Feedback
The marking comments below were taken from Year 12 student work in English. The task was to write essay in response to a question on Hamlet.

“A brave attempt to engage with the question, although you tend to lapse into re-telling the story rather that analysing how Shakespeare presents revenge, and the moral issues associated with it. Why does he have three ‘revenges’ in the play for instance?”

“It is a shame you didn’t compare Hamlet and Laertes and come to some conclusion about which was the most successful revenger – which was the most admirable and why. You focus on the question and make some relevant points – to get a better mark you should have addressed the moral issues of revenge relevant to a Shakespearian audience and considered how Shakespeare presents revenge (as good or bad)”.
Highlighters (Self Assessment)
Students highlight specific parts of the text where they have met the success criteria.
It is quick and easy to do. Students can immediately see what they have done well and so builds confidence. 
Electronic marking

Students email their written assessment to the teacher in a Word document. Teacher comments on the assessment using comment boxes and emails work back to student. Student then improves work and emails it back. Teacher comments on improvements.
Stickers with one criterion and the individual steps required to meet that criterion are stuck at the end of a piece of work that has enabled students to work on that criterion. The steps the student has met towards fulfilling that criterion are ticked. A comment is made about what the student needs to do to fulfill that criterion. Time is given in the next lesson for the student to respond to the feedback.

Stickers can save the teacher from having to write out all the necessary steps for each student to make the required improvement. 
Two stars and a wish

Feedback focuses on two examples of where students met the criteria and one example of how to improve. Time is given in the next lesson for the student to respond to the feedback.

This limits the amount of feedback given and so is manageable for the teacher or student assessing. One focus for improvement is also manageable for the student. 
“Well done. Your presentation for Year 6 pupils was really exciting and  engaging. Do you think the time transition would allow those who are not quick at reading enough time?”

What went well – even better if 
Feedback focuses firstly on which criteria they met and then on what they need to do to improve and how to do it. Time is given in the next lesson for the student to respond to the feedback.

The language here shows the students success thus building confidence. Even better if does not negate the success they have achieved but suggests a way forward for building on that success.
“Wow! You have really put a lot of work into this thank you. It is detailed and balanced and had me ‘on the edge of my seat’. Did you learn a lot from it? The only thing I would change is the conclusion, which caught me by surprise because it did not seem to follow from what you had written in the main section of the account. Does the account need adjusting or the conclusion?”
 “This work shows you have clear understanding of finding the areas and perimeters. What strategies did you   use to calculate the answers? What were the important steps for you?”
“You have included more adjectives, which help bring the character alive on the page, but your sentence structure could be more varied. Experiment more by using complex sentences.”
“Your long jump was good but you should touch the board and keep your chin forward.” (Oral feedback, specific positive)

“Well done. Your long jump has really improved. To increase still further you need to push off from the board and keep your chin well forward. Try these two things next round and let’s see if you can make five metres. You could soon get in the team.” (Oral feedback, specific positive)
You may feel that providing feedback in this form could be time-consuming. This need not be the case. If you are clear about the success criteria before setting pieces of work this can greatly speed up the marking process and can also provide you with the likely comments. For example GCSE grade criteria could be used to generate the criteria for a written explanation on photosynthesis. Pupils could be provided with this in advance of their homework, then during the following lesson use the criteria in a peer-assessment session.
Examples of good practice regarding Self assessment and peer assessment sheets are in the Staff Office exchange AfL area.










































































































































